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Dear representative of the European Union, Mr. Christoph Wagner,

Dear representative of the Executive Agency of the European

Commission, Mr. Eugenio Delvino,

Dear colleagues and friends of all partners, situated in the Philippines and

in Europe.

More than one year ago we expect to meet again for the 3rd Transnational

Training of Trainers event to take place in Manilla in the summer of 2020.

Although we were already confronted with the effects of the Covid 19

pandemic mid-February when we were together for the 2nd TTT in Iloilo,

we could not foresee its impact in the months to come. Nobody could. At

the time, we still thought that the universities and schools involved could

start testing in practice the six FORTH units that had been developed.

Experience has showed otherwise. We hoped by just postponing the

event to a later date, we would be able to have a face-to-face meeting

again. Last autumn in consultation with the deans / coordinators of the

universities we had to decide to opt for an alternative model. A model that

for many of us means an online format while for others it will be a

combination of face-to-face meetings and online discussions. It was the

best model we could come up with. We are very grateful to the Executive

Agency for facilitating the model.

Anyway, it is a real pleasure to be able to meeting you all again, although I

presume we all looked forward also to enjoy the social part of the event. I

expect that chance will arrive again both in the Philippines and in Europe,

although we have to wait for another year. The consequence of what I am

saying now, is that we will ask the Executive Agency and the European

Commission to extend our project with at least 12 but preferably 18

months. It will be the best guarantee that we will be able to deliver what

we promised in our project application. We have made impressive steps

already, for example submitting an application for approval of the Master

major to the national authorities, but we are not there yet.

As the previous two TTTs, which took place in Davao and Iloilo, we have

showed together how much work can be established in a relative short

period. Both meetings covered some four and half working days. This

meeting will cover three and half days, which seems to be the ultimate

limit to keep concentration. I am very grateful to all of you, that you

allowed us to build the event around and in the weekend, to respect as

best as possible the regular teaching activities which now also take place

in an online mode when possible. The outcomes of our project so far,

resulting in the detailed description of six very innovative units, and

intending to prepare young teaching staff to operate better and more

successfully in challenging areas, is very promising. The six teams have

been able by combining their creativity, experience and skills to come up

with unique but highly applicable results. In the days to come, you will

build on these results made so far.

Today, we will hear the outcomes of the surveys executed, in which

Edurne Bartolome of the University of Deusto plays a central role; and

tomorrow the universities will report on the Bachelor, the Cluster and the

Master major and the quantitative research implemented. On Sunday,

discussions will take place on the development of relevant skills.This can

be perceived as the real training part, although we are expected to learn

also a lot from the other items scheduled. The final day will be devoted to

rapping up and next steps. It seems to me a very intense but most of all

very interesting action programme with promising outcomes.

As you all, I am looking forward to this 3rd Transnational Training of

Trainers. The further learning and insights to be developed will be

applicable again in a wider context. Not only in the Philippines but also in

other world regions.

I wish all of us a very successful meeting!

3rd Transnational Training of Trainers Event

Opening remarks by Robert Wagenaar, coordinator and responsible of the Erasmus+ Capacity Building 

Project FORTH



TTT3 Objectives of the Day



Day 1: UPDATING

1. To give a feedback on TTT2 participant - surveys done in the interim period between TTT2

Feb. 2020 and October of 2020 on:

a. The climate and sense of satisfaction of the project experience in its methodology,

working relationships and sense of progress at its midterm point

b. The identification of the nature and challenges of teaching in challenged areas served

by the university clusters and the challenges that Forth can address through focalized

training interventions

2. To go over the items on which quality assurance of Project Forth will be based

3. To be informed by CHED of the current status of the proposed major “Teaching in

Challenged Areas”

4. To review the midterm report of Project Forth submitted to the European Commission.



Day 2: TAKING STOCK

1. To receive the report of each university on the current state and plans of implementation of Forth

program in

a. Its infusion in the BA program

b. Training in the cluster schools

c. Plans for implementation of the new major

2. To go over the data collected from the quantitative research on “Motivation of Teachers in Challenged

Areas” and the analysis thereof and discuss data-based implications on:

a. strategies of marketing the new major and attracting interest to practice in challenged areas

b. support to empower teachers practicing in these fields that maybe most useful and relevant to

teachers in these contexts



Day 3: FOCALIZING TRAINING

1. To brainstorm and devise a training design on the six topics identified by the   group on 

challenges that FORTH can address  and

2. Present the topic outputs for discussion and clarification 



Day 4: GOING FORTH

1. Present a visual representation of the total training plans

2. Finalize University/NGO choice of topic for implementation and facilitation

3. Review of objectives proposed and accomplished 



Results of Survey on Climate of FORTH Meetings and Partner Interactions  
Dr. Edurne Bartolome
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Results of Survey on Context and Challenges
Dr. Emma Melgarejo



CONTEXT: 
CHALLENGES; 
METHODOLOGY, 
COLLEGIALITY CLIMATE, 
LOOKING FORWARD



NATURE OF CHALLENGES

❑ Urban and Rural Clusters

Poverty and Its ramifications:

informal settlers (slums) ; lack of stability and fear of homelessness

lack of basic needs: Food, space, parenting, privacy

priority of earning money over school

absenteeism, distance from school

behavioral problems; bullying; lack of motivation

enticement of drugs, computer hubs



NATURE OF CHALLENGES 

❑ -Among ALS clusters

lack of  adequate space, and  learning and teaching resources

limited number of  trained ALS teachers and counsellors

distance  from the ALS centers

urgency to help at harvest and planting times … absenteeism 

❑ -Indigenous groups 

schools : perceived usurpation of their ancestral lands 

unwelcomed attitude towards the teachers ; lack of trust 

dearth  of parental and community belief in schools 

Across clusters:  

low academic performance … non performing readers and student and teacher frustration despite 

trying alternative strategies 



HIGHLIGHTED CHALLENGES ACROSS CLUSTERS

• Low academic performance …  in reading and numeracy  causing student and 

teacher frustration

• Challenges of motivation to persevere in the area:   petitions of teacher transfers 

after three years 

• Need for Strategies to communicate with the students;  parents.

• And intercultural  communication.  ( indigenous; culture of poverty, areas in conflict) 



METHODOLOGY, CLIMATE AND COLLABORATION 

• “Happy of being part in creating the curriculum for the new major”. In the creation or

writing process of the Forth curriculum, we value the spirit of TEAMWORK:

• Trust. We believe in each other’s capabilities—that we are all experts in our own right.

• Empowerment. We acknowledge each other’s strengths. We believe that everyone has the

power to share and say his/her thoughts especially during brainstorming sessions.

• Agreement. We may have differences in opinions and beliefs but we make it a point to

agree in the end or learn to agree to disagree. We are guided by the notion that we always

want the best for our team and for project forth.

•



METHODOLOGY, CLIMATE AND 
COLLABORATION

• Mentorship. We learn from each other. Everybody is a mentor in their own way. We

value each other’s experiences and expertise.

• Wisdom. We do our best to make sure that our decisions and actions are based on

facts and truth.

• Openness. Everybody gets to share his/her thoughts as well as to listen to what the

others are saying.

• Respect. We come together as one despite our individualities. We learn to respect

each other’s opinions, decisions, and actions.

• Kinship. We treat the team as a family with the very goal of using our strengths, skills,

and expertise to genuinely help people improve their lives through project forth.



METHODOLOGY  AND CLIMATE
TOGETHER: WE GO FORTH 

• Systematic inductive approach was used in creation of the curriculum.

• DepEd teachers were part in the creation as the primary resource persons who contributed in

contextualizing the methodology coming from public schools from the different regions of the

country specifically from the challenge areas who know by heart the life, needs and experience

of learners in these contexts.

• The methodology which was imbued with human-centered design such as;

• Collaboration. Great minds create great ideas when they work together,

• Empathy.You can’t create a product for people if you don’t deeply understand their motivations,

• Experimentation. It’s only through conversations and experiments.

• The proponent’s spirit of realism and pragmatism will likely change the bigger picture for

innovations in teaching and learning. The spirit of idealism that is rooted in their vocation keeps

them to do more for the success of the program and inspires them in the collaborative effort in

crafting the curriculum.



FORTH AND BA  PROGRAM  

• Prepare the student-teachers to learn and adopt the system in the challenge areas

• Integrating the Project Forth Courses into the Professional Education Courses of the

college.

• Allowing Dep Ed teachers in courses where Forth is integrated

• the trainings from PROJECT FORTH integrated in our PHILIPPINE INDIGENOUS

COMMUNITIES elective on how to make the Indigenous People’s Education-

centered curriculum framework and lesson plans

• USLS and DEPED- Negros Occidental will collaborate in the “School of Living

Tradition” that will implement the IP Education curriculum, at Bagong Silang

Elementary School. Students who are trained to teach in challenged areas will be

doing their immersion activities and practice teaching in that school.



FORTH AND THE BA PROGRAM 

• The module “The Profile of the Teacher in Challenged Areas” should be

given emphasis.

• Exposure of the practice teachers in challenged areas

• The participatory process of finding a solution to a problem. That students in the

BA will develop the skill and attitude to begin with scanning the context of where

they will be teaching and utilize the theories they learn in that context

• As an elective to the subjects offered by the institution and or a requirement to

an undergraduate program of the university.

• As an elective subject in the BA program

• It can be a special topic in one of the professional education subjects



CAN  FORTH BE REPLICATED?

• poverty, insurgency problems, geographical challenges, lack of

educational opportunities, cultural mindset- are occurring

anywhere else .This makes the curriculum replicable.



REPEATED  ACADEMIC/PEDAGOGICAL  DIFFICULTIES 
ACROSS CLUSTERS 
WHICH CAN FORTH ADDRESS? 

• Reading 

• numeracy skills

• Interpersonal communication  skills to deal with behavioral problems,  parental 

non-support, 

• Intercultural communication skills 

• Strategies in Community involvement as important stakeholders in this joint 

endeavor 

• Boosting teacher morale  to persevere  : Profile of a teacher in Challenged Areas



CHALLENGES FORTH  CAN ADDRESS: FOCALIZED 
TRAINING

• HOW ?    Exploration of Resources: Experts 

• WHEN?   

• WHO?

• Low. performance in Reading and Numeracy

• Teacher morale and sense of effectiveness 

• Interpersonal and Intercultural Communication Skills



PROPOSAL FOR TEACHER TRAINING

• USE  two days of next TTT time to explore possibilities of:

❖Resources and experts on the topics:

❖Training by webinars … open it up for dissemination to other areas 

❖How many webinars … best timing 

❖PRC CPD credits for each webinar 



FORTH Quality Plan
Dr. Julia Gonzalez



FORTH Quality Plan 

A-Quality of the goals and objectives

B-Quality of the outcomes –Lines

C-Quality of the processes and the perception of potential 
for change and impact achieved



A-Quality of the goals and objectives

The goal of FORTH is
to develop a network of HE Institutions, associations and stakeholders

to create a system of quality, motivation and support to the training of 
teachers to work in emerging challenged areas in the Philippines 

as a model of teachers training for other marginal areas in the world.

Study on identification of motivation and support to the training of 
teachers in challenged areas
Report



A-Quality of the objectives and indicators

1-Highlight the importance of teaching in the challenged areas

1.1 Raising the quality of education and prestige of the training developing a 
Major in a Master for this specific type of work. Accomplished
1.2-Train the trainers and jointly develop Major program In progress
1.3 Develop the year of practical experience at BA level in a well prepared 
specialized context of schools with staff engaged in FORTH and schools as 
learning labs. In progress
1.4 Develop Master Thesis/ Projects on topics related to teaching in marginal 
areas, creating an area of research and learning and an international point of 
interest. Planned



A-Quality of the objectives and indicators

2-Creating and consolidating learning communities (LCs) at local, 
national & international level for motivation & support 

2.1 Develop  LC, at local level in the clusters for sharing experience & support. 
Develop ownership of project -emerging from needs and solutions from 
within
Dev.
2.2 Development of this community at national level through National 
Training sessions and the platform
Dev.
2.3 The teams of the consortium will be the initial international community of 
contrast, sharing and support.
In progress



A-Quality of the objectives and indicators

3-Change the narrative and concentrate in quality as transformation.

3.1 Emphasize the potential of the project as pilot and model for other 
regions of the world. Develop networks In progress

3.2  Develop a Master international to become an Erasmus mundus and a 
focal point of excellence Planned

3.3 Create a system of communicating results and calling analysis from 
experts from other parts of the world (The Tuning Academy will be used 
amongst others) Planned



B-Quality of the outcomes –Lines

1. The new major
-Joint Plan Accomplished
-Joint development Accomplished
-Writing Accomplished
-Accreditation and Quality by university and country Accomplished

2. The BA program
-Program identification Accomplished
-Institutional and country processes for QA In progress In progress

3. The clusters
-Analysis of Context: Challenges, Methodology, Collegiality Climate Accomplished
-Specification of the rôle of FORTH-Refocalising Accomplished

Survey on the Context: Challenges; Methodology, Collegiality Climate
Report



C-Quality of the processes and the perception of 
potential for change and impact achieved

Questionnaires after meetings on climate, potential for change and 
impact achieved In progress

Surveys on perception of the process and the potential

Reports



Status of New Major and CHED 
Atty. Lily Freida Milla















































Midterm Report: Points for Consideration
Dr. Maria Yarosh



The 3 lines of FORTH

SPECIALIZATION (Master)

BA developments

Clusters (schools in challenged areas)



✓ 6 courses designed

✓ Dossier with CHED

✓ Original discussion about a possible Erasmus Mundus Master

Next steps:

1. Implementation:

- Institutional arrangements & Marketing

- Feedback mechanisms, collection, analysis

- Revised localised courses

2. Topics for FORTH-related Master & PhD theses

SPECIALIZATION (Master)



✓ Overview of good practices already in place
✓ Plans for incorporating FORTH elements made

Next steps:
1. Post-Pandemic planning
2. Piloting of FORTH elements
3. Collecting and analysing feedback
4. Plans for post-project lifetime period

SPECIALIZATION (Master)BA developments



✓ Clusters development plans established

✓ Pre-TTT1 and post-TTT1/pre-TTT2 activities carried out

✓ Initial feedback questionnaire for direct participants administered (TTT2)

Next steps:

1. Pre- & Post-TTT3 cluster training activities

2. Web-repository of

methodologies & materials

- FORTH Focalized Trainings (incl. pre-FORTH materials)

3. Impact monitoring

- feedback instruments & data analyses

SPECIALIZATION (Master)Clusters



Next steps:

1. Cooperation with Media

2. Connection with other places all over the world

3. Videos of “children who made it” as an example

SPECIALIZATION (Master)

BA developments

Clusters

CHANGING
THE NARRATIVE



Analysis of Quantitative Research on Motivation
Dr. Edurne Bartolome



PRELIMINARY RESULTS ON 

MOTIVATION
(SAMPLE AND CONTEXTS OF CHALLENGE)



SAMPLE SPECIFICATION

Are you?





Preservice teachers are the most present 
group in different contexts of challenge, 
followed by university faculty members. 

An exception to this are the contexts of 
armed conflict, where university faculty 

members are the least present.



Preservice teachers are also the most present in rural agricultural and 
far-flung area contexts. 

In far-flung area contexts, the more qualified the profession, the less 
present it is.



In contexts of armed conflicts, the 
younger groups are more present. 

A clear trend can be identified. 
Nevertheless, the 65+ age group 

has a peak.

In urban poor contexts, the 
prevailing age groups are the 

youngest and those between 56 
and 65 years.



In far-flung areas, we identify a trend by 
which the older the educators are, the 

more unlikely it is for them to be present 
in these contexts. 

In rural agricultural contexts, 
younger groups are more 
present, although without

significant differences.
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Would you consider developing your 
career to improve education in Areas 

challenged by poverty and/ or exclusion

Yes Maybe No
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Yes Maybe No
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Preservice teacher (education…

Teacher active in the field

University faculty

Would you consider developing your 
career to improve education in Areas 

challenged by poverty and/ or exclusion

Yes Maybe No

WOULD YOU CONSIDER DEVELOPING YOUR CAREER TO IMPROVE 
EDUCATION IN AREAS CHALLENGED BY POVERTY AND/OR EXCLUSION?

A majority of educators, no matter their age group, profession, cluster or experience, agree on their intention to work in 
challenged areas. 

The only variance is in the age group between 56 and 65 years, where although they also answer affirmatively, there is a bigger
amount of indecisives.



And a sample of responses on motivation..



I want to make a difference and to be part of change.

Younger people are 
more willing to make a 

change, while this 
motivation is the 
lowest among the 

eldest. 



A step towards a job in the public schools.

University faculty and 
teachers with greater 
experience clearly feel 
less identified with this 

statement.

Teacher active in 
the field

Preservice teacher 
(education student)

University faculty Total



A sense of obligation to  my community. A sense of mission to teach  in these contexts.

University faculty and professionals with medium experience feel greater 
obligation towards their community and have a greater sense of mission. 



The possibilities of students in challenged contexts.

University faculty and 
teachers with greater 
experience clearly feel 
less identified with this 

statement.



Seeing an “aha” experience of students.



Seeing my students starting to trust me.

Interpretation



Parents entrusting their child to me



Embarking in a challenge with colleagues or total school.



SOURCES OF MOTIVATION AND 

TRIGGERS FOR LACK OF 

MOTIVATION

BY GROUPS



Most important sources of 
motivation:

● A teacher in the field

● My own-self discovery

● The need and 
possibilities of students 
in challenged areas

4.02

4.24

4.10

AVERAGES



Age Experience

Cluster Profession

Source of motivation: a teacher in the field



Source of motivation: an immersion experience

Age

Cluster

Experience

Profession



Source of motivation: a story I read or heard of an experience

Age

Cluster

Experience

Profession



Age

Cluster

Experience

Profession

Source of motivation: suggestion or advice from someone I respect



Age

Cluster

Experience

Profession

Source of motivation: the need and possibilites of the students in challenged 
contexts



Age

Cluster

Experience

Profession

Source of motivation: my own self-discovery



Causes for triggering the lack of 
motivation

• Lack of resources

• Slowness of seeing positive results

• Indifference or resistance from the community

• Feeling of facing important difficulties alone

• Lack of knowledge in exactly what to do when confronted with issues



Experience

Profession

Causes triggering lack of 
motivation: lack of resources

The lack of resources is 
especially perceived by 
students or people with 
high experience.



Experience

Profession

Causes triggering lack of motivation: 
slowness of seeing positive results

This factor affects more to 
the motivation of 
educators with a low 
experience and to teachers 
in the field.



Experience

Cluster

Causes triggering lack of motivation: 
indifference or resistance from the 
community

The attitude of the receiving 
community concerns students 
and medium experience 
educators.

Regarding clusters, the USLS 
cluster is the most concerned 
about this point.



Causes triggering lack of motivation: 
feeling of facing important difficulties 
alone

The perceived lack of 
support is a worry 
especially for students 
and preservice 
teachers.

Experience

Profession



Causes triggering lack of motivation: 
lack of knowledge in exactly what to 
do when confronted with issues  

Students and the youngest 
teachers seem concerned 
about this point.

Experience

ProfessionAge


